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The Ideas of
Jean Piaget:
Using Theory to Better
Understand Theory
and Improve Learning
Jean Piaget

by William E. Herman

Perhaps the most incomprehensible thing about the world
is that it is comprehensible. - Albert Einstein

M ost readers will note the irony embedded in the title of this paper
and the Einstein quote. There is an obvious and important thread of
truth derived from such premises. Is it prudent and scholarly to employ Jean Piaget's theory in order to more deeply explore the meaning
of Piaget's theory? Biblical scholars have long been known to use the
writings of the Apostles and other Biblical voices as tools to understand
sacred text. In this way, the Bible is used to understand the Bible. As the
Swiss theologian Karl Barth once stated regarding the daring element
of Christian faith: "The Holy Scriptures will interpr~t themselves in
spite of all our human limitations.'' 1 In a similar fashion on the theoretical and methodological fronts, history has better informed the study of
history and psychology has been employed to learn psychology. There
is a history of history and a history of psychology. There is psychology
behind psychology and a psychology of history. Might the best theory
and method also be one that proves itself?
Perhaps the ultimate test of Piaget's theory is how efficiently and
effectively it elucidates the very ideas that Jean Piaget proposed. Piaget

1

Karl Barth, The Word of God & the Word of Man (Translation from the German by
Douglas Horton) (New York: Harper & Row, 1957), p. 34.
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in his work with children revealed his most quintessential notion when
he observed that by the age of ten or eleven they were able to develop
a schema or mental notion of "country." 2 If denizens of a culture and
society are knowingly and unknowingly influenced by their surroundings and human evolution through cognitive structures called schemas,
why should we assume that psychological theorists are immune to such
influences? Since Jean Piaget lived in Switzerland, why not help students in the United States of America relate what they are currently
learning about Piaget to what they already know about Switzerland?
The answer to such a question lies at the heart of this paper.

Two Theory Relevant Childhood Stories
Each reader is invited to ponder the following two brief situations that
will serve as exemplars of how Piaget's cognitive theory might be used to
understand a life circumstance. Each story has powerful implications for
not only advancing theory, but also employing methods of research with
children and applying Piaget's theory to enhance research and teaching.
First, consider the opening scene of the classic children's story The
Little Prince3 where a six-year-old boy decides to draw a picture of a boa
constrictor swallowing an animal based upon a nature book he had recently
read. After considerable effort, the boy completes his drawing and shows
his self-proclaimed "masterpiece" to grown-ups while asking them if they
are frightened by the drawing. The adults mistake the drawing for a hat and
are obviously not frightened. Since those in the adult world could not grasp
the meaning behind the drawing, the boy made a second picture so the
grow-ups could see the snake and swallowed prey more clearly. The adults
advised the boy to consider a profession other than art.
Second, consider the story where a father takes his young son for
a walk on an unusually warm and sunny summer day. The precocious
five-year-old boy and father return home about two hours later to find
friends have unexpectedly arrived for a visit. The boy is anxious to
share all that he had learned during the day and the adult guests seem interested in what the boy has experienced. "I made a snowball and threw
2

Jean Piaget, "The Development of the Idea of Homeland and of Relations to Other
Countries, International Social Science Bulletin, ( 1951) 3: pp . 561-571 .
3
Antoine de Saint-Exupery, The Little Prince (Translated from the French by Katheri ne Woods) (New York: Harcourt, Brace & World, 1943).
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it at a tree!" the boy exclaimed. Now ... the adult visitors just could not
imagine the young boy had actually made a snowball outside in the hot
summer sun. "You must be using that wild imagination of yours!" one
guest suggested. The father proudly intervened by calmly explaining
that they had both made and thrown snowballs less than an hour ago.
While on their recent walk, they had encountered a pile of snow created
by a Zamboni outside the local ice arena.
What do these stories tell us about the mind of a child? How can
we best understand what is going on inside a child's mind? Do adults
respect the perceptions of a child or do they assume that they know life
better than children? Why is there such a great divide between adults
and children in our society? Do children think differently than adults?
The findings, theories, and research methods of Jean Piaget offer valuable insights to these important questions.
As a note to readers of this paper, the author wishes to avoid making some of the mistakes demonstrated by certain adults in these two
stories. I am not willing to assume to understand the backgrounds and
knowledge bases of my readers . Therefore, no previous knowledge of
Piaget's theory or psychology is assumed in this paper. Out of respect
for readers and their unique backgrounds, my goal is to clearly communicate Piaget's ideas . While writing this paper, I feel much like the
boy in The Little Prince striving to share my understanding of Piaget
knowing that some readers will see an item of headgear while I'm envisioning and trying to communicate something entirely different.
I refuse to rely upon the failure to reach some readers as an excuse for not trying to accomplish a challenging and worthwhile goalcommunicating complex ideas to people I have never even met. Real
failure in this arena only stems from not trying. It is in such a scholarly
spirit of aiming for the apex and the belief that I trust readers to properly
' process the ideas of this paper based upon their own backgrounds and
intellectual needs that I write this paper.

A Brief Introduction to Jean Piaget
Jean Piaget (1896-1980) was considered a child prodigy who
demonstrated rare intellectual ability in the scientific domain. He was
born in Neuchatel, Switzerland, a town in the western region of the
country. At the age of ten, he published a single-page report on his own
Published by BYU ScholarsArchive, 2012
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naturalistic observations of an albino sparrow. He later studied mollusks
(clams, snails, oysters, etc.) at the Museum of Natural History in the
city of his birth under the tutelage of a zoologist.
It was not until after he earned his doctorate in biology at age
21 that Piaget developed an interest in epistemology (the study of the
origin, nature, methods, and limits of human knowledge) and psychology. This exploration of how knowledge is acquired led to his scholarly
interests regarding the cognitive development of children. He learned of
the Freudian psychoanalytic interview methods at a psychiatric clinic in
Zurich, where he mastered the clinical interview method of research.
Later, he traveled to Paris where he worked in Alfred Binet's laboratory
school standardizing intelligence test items. His keen observations of test-takers led him to conclude that the incorrect responses to IQ items were similar
amongst those children who were of a common age. In 1929, Piaget became
the assistant director of the Jean-Jacques Rousseau Institute at the University
of Geneva. As outlined in his New York Ttmes obituary, Piaget attended lectures by Carl Jung and employed a questioning approach that sought to
"get inside of the child's mind and see the world through its eyes."4

Challenges for Understanding Piaget
Why might the ideas of Jean Piaget be difficult for American
students to grasp? First, as the next section will elucidate, Piaget's
clinical method of research clashed with the more accepted scientific behavioral research methods employed in the United States at this
point in history. The competitive jockeying for supremacy in research
between quantitative and qualitative methods, of course, continues today. Piaget's clinical longitudinal approach was often more qualitative
than quantitative and was based upon one-on-one or at least very small
group interaction filled with engaging physical circumstances. Such an
experience was then followed by the insightful questioning of the child,
careful documentation of the child's response, and structural analysis of
such responses. Second, his writing was in French and had to be translated for the American audience that was often non-Francophone. For
example, it has been documented that "between 1932 and 1950 not a
4
Alden Whitman , "Obituary: Jean Piaget Dies in Geneva at 84," New York Times,
Sept. 17, 1980.
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single one of his books was translated into English." 5 Third, Piaget was
not trained as a psychologist, but rather studied biology and philosophy
before he was to gravitate to the study of the intellectual development of
children. This meant that many of the terms he employed to describe his
ideas were foreign even to those Americans who had studied psychology. More precisely, Piaget was a developmental epistemologist who
sought to understand how children and therefore later how adolescents/
adults acquired, organized, and employed knowledge to understand
events (especially events in the physical world). It was Albert Einstein
who in 1928 encouraged Piaget to study how children understand time,
velocity, and the movement of objects through space. 6

Piaget's Method of Discovery
How you study human phenomena has a direct impact upon what
you discover. Jean Piaget was a Structuralist who carefully examined
both end products and processes leading to the intellectual development
of children and adults. He became fascinated regarding how a priori
knowledge (known before-hand knowledge) could influence our perceptions of life events and behavior. In other words, how we cognitively
and emotionally frame our life experience is directly related to how we
explain phenomena and our motivations for action. An infant's cognitive
structures were called "schemas," "schemes" or 'schemata" depending
upon different forms and translations and these were highly organized
and knowable patterns of behavior. A young child might develop schemas for colors, throwing a ball, riding a bike, dividing fractions, visiting Grandma's house, and World War I. Notice that these schemas can
sometimes be overlapping or connected in a structural sense and developmentally such schemas in this sequence tend to become more structurally
complex and more cognitively sophisticated over time.
Piaget became most interested in intellectual development within
a naturalistic setting. This means that he presented a child with what
he believed to be an engaging physical and often manipulative cogni5
Robert L. Campbell, "Jean Piaget's Genetic Epistemology: Appreciation and Critique," a 2006 revised version of lectures presented at the Institute of Objectivist Studies
Seminar, Charlottesville, Va., July 7-8, 1997, accessed Jan . 10, 2012, http://hubcap .clemson.edu/~campber/piaget.html
6
Patricia H. Miller, Theories of Developmental Psychology (San Francisco: W. H.
Freeman , 1983) .
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tive task that could be found in the "real" world. The practical nature
of such a research setting cannot be overstated, since learning in such
an environment mirrors the scientific laboratory where experiments are
conducted, data collected, and an analysis of the findings was conducted
which could lead to theory revision and subsequent experiments. Piaget
was a participant-observer like a cultural anthropologist who interacted
directly with the members of an indigenous population (children) to
glean insights from first-hand observations.
For example, consider the dialogue between Piaget and a nineyear-old child from Geneva, Switzerland, that focused upon issues of
sub-classification and inclusion/exclusion:
What is your nationality?-! am Swiss.
How come?-Because I live in Switzerland.
Are you also a Genevan?-No, that's not possible ...
I'm already Swiss, I can't also be Genevan. 7

Thinking was to be studied in an objective manner by collecting
and analyzing statements by children as they encountered such phenomena in the physical domain. Such childhood statements were originating from the subjective, cognitive, and highly personal realm of the
research subjects. It would be the theoretician's job to inductively form
the generalizations that would lead to common cognitive views versus
idiosyncratic or unique ways of representing observed phenomena. This
is what led Piaget to the description of his stage theory of cognitive and
moral development which were both associated with such hypothesized
qualitative benchmarks of change in cognitive thinking.
Piaget saw children through an organismic rather than mechanistic
lens. He presupposed that an active human organism can question, explore, hypothesize, think, re-think, and evaluate what he/she encounters
and perceives. It is intrinsic motivation that primarily drives the human
organism to question, discover, re-interpret, and make sense of the world .
This is not meant to deny the potential influence of extrinsic motivations
such as smiles from a parent for a job well done, but to point out that in
some instances intrinsic factors to learn can empower a learner even in an
environment filled with negative social comments. Such a viewpoint suggests that our own personal human nature and the behavior of others are
7

Jean Piaget, Sociological Studies (New York: Routledge, 1995), (original work
published in 1965) , p. 252 .
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able to become more knowable and that self-regulation is an important
key for adaptation and survival, as well as mental health.
It seems clear that Piaget saw cognitive and moral development as
containing both qualitative and quantitative elements, but he was to focus most upon the qualitative domain . For example, increases in factual
knowledge could be measured in quantitative terms such as how many
capitals of particular European countries can be accurately identified on
a map. The qualitative factors might be seen by the personal meaning
derived from actually visiting some of these European cities and discovering why Paris has been a "mecca" for artists.
Jean Piaget was an interactionist, meaning that he believed the
external environment influences human behavior as well as the internal
environment of the person. It is the interplay between these two powerful internal/external domains of influence that can best explain and
predict human behavior. Preconceived notions about our external world
can govern our behaviors just as powerfully as forces outside of us (rewards and punishments) can influence our behavior.
Lastly, Piaget placed great trust in the belief that human beings
are adaptive . They have the potential and motivation for self-discovery,
personal change, reflection, and cognitive development. It might be this
hopeful outlook that many people find most attractive about his ideas.
Such faith that humans can improve their thinking and better understand
themselves as well as the world around them support some of the premises of logical positivism and its important contribution to psychology,
philosophy, and all areas of intellectual scholarly endeavor. This spirit
of inquiry is also captured in the Einstein quote employed at the start of
this paper.

Some Grand Ideas of Piaget's Theory
The following idea from Piaget's work continues to capture the interest of scholars, teachers, and learners: Knowledge cannot be simply
passed directly on to a learner, since the essence of learning is embodied
in the creation of personal meaning. In other words, we create our own
view of learned reality rather than just accepting the viewpoints of others or a more direct and shared account of the world .
Piaget drew upon his training in biology and saw the need for human beings to use intelligence to adjust to changing conditions in the
Published by BYU ScholarsArchive, 2012
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environment. Such an adaptive and flexible mode of functioning was
explained by the cognitive mechanisms of assimilation, accommodation, and equilibrium. How do we use these three mental tools to portray
intellectual responses to life circumstances? Assimilation is where we
use existing schemas to make sense of situations in life and choose our
actions. If we are in a room for the first time and need to find the light
switch, experience has taught us to look for this switch on the wall near
the door. Accommodation is employed when we need to modify existing
schemas because it is not possible to understand a situation with existing schemas . If a child believes that all rocks sink in water based upon
past experience and then encounters a situation where pumice actually
floats on the top of the water, the child must revise the schema to something like: most rocks sink in water, but at least one (called pumice)
actually floats. Assimilation and accommodation are both motivated by
the innate desire to establish cognitive equilibrium where life experiences can be understood by existing schemas. Such equilibrium allows
for harmony and emotional contentment, since life is predictable . Cognitive disequilibrium is created where ideas derived from schemas are
inadequate to explain life events. This situation can motivate learning,
since this state of in-balance is an emotionally uncomfortable state for
most human beings.
The hallmark of Piaget's theory stressed the importance of organized and related mental ideas called schemas. A schema for chair, for
example, might include compositional elements (wood, plastic, metal,
etc.); various colors and coverings; different functional designs (some
stack, swivel, rock, glide, etc.); comfort levels (some have padding and
others are uncomfortable); primary designated use (sitting); alternative
or creative uses (breaking a window to escape a fire, standing upon to
reach a high shelf, employed by a lion tamer at the circus), and connections to other related schemas such as desk, stool, couch/sofa, or bench.
This is, of course, only a start in outlining a schema for chair, since
readers could easily add additional content beyond this description.
What becomes immediately apparent with such a schema paradigm
is that there is some content about a chair that nearly all of us share and
then there are some unique elements about a chair based upon our different experiences in life and our personal thoughts about chairs. If others
discuss their experiences and ideas regarding chairs, an individual can accept or reject such new knowledge. In this manner, we build or construct
https://scholarsarchive.byu.edu/sahs_review/vol48/iss3/3
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knowledge through personal and vicarious experiences as we learn by
expanding our connections between factual elements of knowledge. This
process becomes a powerful classroom and life metaphor, since what we
construct in the form of schemas can also be deconstructed onto paper or
shared with others. Asking a seven-year-old child to list or state everything he/she knows about a chair offers a useful intellectual window that
reveals his/her depth of understanding and breadth of personal experience
as well as social contact with others. Incorrect information that might be
contained in such a schema can also be detected in this manner. Such a
hands-on deconstruction task as a concept map uncovers the cognitive
conceptualizations that commonly differentiates teacher from student and
successful student from less successful student.
The construction of knowledge assumes engagement and interaction with objects in the real world (including people). This eventually
leads to abstract reasoning regarding objects, people, and behaviors .
Such high-level mental thought creates the segue for understanding the
complex topics of peace, love, patriotism, and morality. The constant
advancement of such thinking relies upon the organization of knowledge and adaptation of human beings to meet new life challenges.
Piaget offered a stage theory of cognitive development to highlight
benchmarks in the quest for such high levels of thinking . Stage 1: Sensorimotor Stage (approximate ages 0-2) motor activity, schemas such as
grasping and reaching are refined based upon repetition and exploration,
manipulation of objects is crucial, ends with object permanence. Stage
2: Preoperational Stage (approximate ages 2-7) further refinement of
language and pre-logical thought (lacks adult logic here), focus on selfreference leads to difficulty in understanding another's perspective (egocentrism), some inability to reverse operations and conserve . Stage 3:
Concrete Operational Stage (approximate ages 7-11) ability to use logic
on concrete or physical objects; new capacity to conserve length, weight,
and volume means that visual or other perceptions are no longer universally trusted. Stage 4: Formal Operational Stage (approximate ages
11-adulthood) the highest level of thinking includes the ability to employ
adult logic/deductive and inductive reasoning, ability to think in abstract
terms where hands-on manipulation is impossible, use of scientific thinking and problem solving strategies such as hypothesis testing.
A two-stage theory of moral development was also generated by
Jean Piaget based upon similar clinical observations of children and
Published by BYU ScholarsArchive, 2012
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cognitive levels of thinking about moral dilemmas. Morality of Constraint (stage 1) was filled with rigid assumptions about good or bad
and right or wrong. Around the age of 8 or 9, children tended to shift to
Morality of Cooperation (stage 2) where they could consider the motivations for actions and these insights might ameliorate a moral judgment. Piaget theorized that children first see moral situatiol}S as black or
white (wrong or right) and then later shift to considering intentionality
when making moral judgments . Lawrence Kohlberg later drew upon
Piaget's theory of moral development and expanded this theory to 6
levels while increasing the chronological age-range from childhood to
adulthood.
Piaget conceptualized that intelligent children were essentially
struggling to become reflective intellectual philosophers so that they
could explain phenomena, predict events, and articulate the relationships between similarities and differences attributed to encounters with
the real world. Developmentally this process continues on into adulthood, but Piaget specialized in the study of how children organized
their mental ideas as a primary launching pad for the later challenges of
adolescence and adulthood.
The main theoretical and philosophical tenants of Piaget's theory
have withstood the test of time, but empirical research has offered us
some deeper insights. For example, most developmental psychologists
agree that Piaget somewhat underestimated the cognitive perceptual
abilities of young children and overestimated what adolescents and
adults were capable of accomplishing in the intellectual domain (fewer
than expected adolescents and adults seem to achieve formal operational thought). Piaget's theory included reference to the following topics, but failed to emphasize the importance of cultural influences, social
elements of learning, and language factors in intelligence. The approximate ages for specific stages were only intended to portray a general
pattern, since revisiting earlier stages of development is a hallmark of
intervention for developmental learning difficulties. Finally, it is crucial
to remember that most theories, including Piaget's theory, offer us a
glimpse of idealistic human potential that was never intended to explain
why many human beings often fail to reach such potential in all aspects
of life.
In summary, it could be said that Jean Piaget held some of the
following points of view regarding cognitive development:
https://scholarsarchive.byu.edu/sahs_review/vol48/iss3/3
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• Children are active architects rather than passive receivers
of information and this personal involvement motivates
their thinking and learning.
• Some similarities in age-related patterns of thinking tend
to emerge.
• Although social elements in learning play a crucial role, in
the end it is the individual that can accept or reject an idea or
explanation offered by others. The result is that misconceptions
of knowledge are very personal, emotionally driven, and
difficult to reverse.
• Learning is far more than the listing of learned facts, since it
is the relationships between facts, organization of knowledge,
and the explanations of phenomena that are central to cognitive
development. Healthy relationships between learners and
between students and teachers are critical elements in building
knowledge. 8
• This approach borrows from the Socratic method of teaching
where rich text or class manipulatives (hands-on learning tools)
form the basis of questioning, listening to alternative
explanations, and defending a point of view.
Students Use Theory to Better Understand Theory
In order to further explore what young adults aged 19-24 today
in the United States of America associate with Switzerland, I asked the
almost 100 undergraduate students (nearly all juniors and seniors) in my
classes for any information they could retrieve from their schemas for
"Switzerland." The classroom learning task that tapped into long-term
memory (LTM) only took five to ten minutes. The Freudian concept
of free association might also be used to describe this process. Rec8
William E. Herman and Thomas M . Gwaltney, "Human Relationships that Nurture and Advance the Construction of Knowledge." Paper presented at the Annual Meeting of the American Educational Research Association (AERA) in Montreal, Quebec,
Canada,Apr. 19-23, 1999 (ERIC Doc: ED434871).
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ollections could be simple words, names, phrases, or ideas that they
somehow connected with the country of Switzerland. My students were
not forewarned of such an activity in this psychology course and information regarding Switzerland was not directly part of the textbook
or course subject matter. Any content recalled most likely came from
previous P-12 schooling, learning outside the traditional boundaries of
higher education, or another college course. The student retrieval of
such information was performed under low-stakes conditions and anonymity (no class credit was awarded and no names were included on the
index cards they submitted).
The results depicted in Table 1 (next page) offer a snapshot view
of what most immediately pops into the minds of U.S. college students
related to Switzerland. The most common student association was the
idea of "neutrality" listed by 42% of the respondents. Thirty-nine percent
of subjects thought of "cheese." The "Alps or mountains" were images
conjured up by 32% of students. "Chocolate" was also identified by three
people out of every ten respondents. Twenty-six percent of respondents
thought of "snow," "cold and harsh winters", or "skiing." The geographical location of the country as embedded in the continent of "Europe" was
employed by 14% of the respondents. Twelve percent of respondents stated
"bank accounts." Six percent of students described the "use of different
languages" within the country and "French," "German," and "Italian" were
cited as examples of this phenomenon. "Yodeling" was a response by 6%
of students. "Pocket knives" or "army knives" were mentioned by 7% of respondents. 4% of students thought of "clocks" or "watches." Three percent
of respondents thought of Switzerland in each of the following headings:
"Olympic site," long maternity leave ," or "small country."
Although the following responses were generated by only 1% or
2% of the respondents, such mental associations do describe specific
knowledge held by a tiny minority of students. Content in this category
included: "great scenery," "red and white," Swiss guards for the Pope,"
"blonde hair/blue eyes," "Ricola," "peaceful," "democracy," "Geneva,"
"refugee haven/aid assistance," "very free," "red and white flag," "fur
hats," "a non-stressful" or "relaxing place to live" "drinking/beer," "my
ancestors," and "Johanna Spyri book Heidi."
Along with such seemingly proper associations were some misconceptions such as: "yellow/blue flag," "they speak Swiss," "next to
Finland," "seat of the United Nations," "near Norway/Denmark," and
https://scholarsarchive.byu.edu/sahs_review/vol48/iss3/3
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Table I: American Student Generated Schema Content for lmpres.5ions
of "Switzerland" (N=total number of responses out of 90 students)
Neutrality, no sides, neutral in war,
or political neutrality (N-38)

Different languages (N=2)
Italian language (N= I)

Cheese, cheese with holes (N=35)

French language (N= 1)

Alps, mountains (N=29)

French and German (N=l)

Chocolate (N=27)

Great scenery (N=2)

Europe (N=l3)

Blonde hair/blue eyes (N=2)

Skiing (N=l2)

Small country (N=3)

Bank accounts (N= 11)

Swiss guards for Pope (N= I)

Cold, harsh winters (N= 11)

Ricola (N=l)

Pocket knives, army knives (N=6)

Peaceful (N=l)

Yodeling (N=5)

Democracy (N=l)

Clocks, watches (N=4)

Geneva (N= 1)

Snow (N=4)

Red and white flag (N=2)

Long maternity leave (N=3)

Refugee haven/aid assistance (N=2)

. Olympic site (N=3)

Very free (N=l)

Red and white (N=2)

Heidi (N=l)

"star on flag ." It is somewhat reassuring to know that only one person
offered such an inaccurate response for each description listed above.
Piaget's theory suggests that we treat these misconceptions as more than
laughable errors, because sometimes an analysis of such errors might
lead to insights for learners and offer pedagogical and testing opportunities . For example, the error above associating Switzerland to the "seat
of the United Nations" could be a mental connection that other students
also hold. Imagine the following true/false question to answer this question: The headquarters of the United Nations is in Geneva, Switzerland . This is obviously a "false" statement because it was the earlier
League of Nations that was located in Geneva and currently the U.N.
has only an office and not the headquarters there. Might such League of
Nations versus United Nations or headquarters versus office issues
constitute common points of confusion for students when working in
their schemas or having inaccurate information in a particular schema?
This analytic process demonstrates the utilitarian value of Piaget's
theory for both teachers and students.
Published by BYU ScholarsArchive, 2012
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Summary
What is the essence of Jean Piaget that readers should take with
them regarding his most important contribution to our understanding
of cognitive development of children? Although many students of psychology seem to most immediately and prominently recall his cognitive stage theory of development, there is an even more long-lasting
and important legacy of Piaget: Children build or construct their own
knowledge through life experiences. Jean Piaget's work has been further placed into historical perspective when it was suggested that William James, John Dewey, as well as Piaget contributed to our popular
current vision of children being active and constructive thinkers. 9
As a concluding attempt to help readers wrap their own minds
around the ideas and important implications of Jean Piaget, I offer the
first four lines of the poem "Who knows?" 10 by the American poet Nora
Perry (1831-1896) as food for thought:
Who knows the thoughts of a child,
The angel unreconciled
To the new strange world that lies
Outstretched to its wondering eyes?

William E. Herman
State University of New York at Potsdam
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